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Abstract 
This research was conducted at the Eighth-Grade students of SMP Negeri 12 Pontianak in 
academic year 2018/2019 in the form of a classroom action research. The aim of this 
research was to describe how booklets can improve students’ reading comprehension on 
descriptive texts. The sample of this research was the students of class VIIIA which 
consisted of 30 students. The data were collected through observation checklist, field notes, 
and measurement test. This research was implemented in two cycles. The first cycle involved 
implementation of booklets with the topics of pet and food. It was found that by making the 
students explicitly aware of their learning, booklets helped build up good attention and 
improve students’ reading comprehension. The second cycle involved implementation of 
booklets with the topics of place and person. This time the students began to link new 
knowledge with prior knowledge to understand the descriptive text. The researcher provided 
pictures which illustrated unfamiliar vocabulary to help students understand the content of 
text. It showed that the students could construct new meaning from the pictures and could 
comprehend the descriptive texts. In conclusion, the use of booklet could improve students’ 
reading comprehension. They are now aware of learning and not hesitant to read. 
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INTRODUCTION 
Having poor reading 
comprehension can make it difficult for 
readers to understand a text they read, 
identify themes in stories, associate what 
they read with prior knowledge and 
grasp the main idea of a text. This is 
what English as a Foreign Language 
(EFL) students encounter now. One of 
the most frequent topics in the EFL 
reading classroom today is the issue of 
reading comprehension. To comprehend 
English texts is probably one of the 
aspects which is most required by EFL 
students. However, in reality, many EFL 
students are still hard to overcome their 
reading comprehension problems.  
Based on the researcher’s 
observation in the class A of the eighth 
grade students of SMPN 12 Pontianak, 
there were some problems that students 
faced. The researcher observed that the 
students had poor attention upon the 
lesson of reading comprehension. They 
stared blankly into space and 
daydreamed during the lesson. 
Additionally, when the researcher 
interviewed the English teacher, she also 
justified that most of the time students 
lost their enthusiasm when they were 
given texts to read.  
Based on the existing problems, 
the researcher chose booklets as the 
teaching media which could increase 
students’ attention and to improve 
reading comprehension. The researcher 
believed that booklets could attract the 
students’ attention and made the lesson 
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more fun. Similarly, booklets also could 
make lesson more understandable which 
increase students’ motivation. When 
lesson got clear and comprehensible, the 
students would feel more willing to read. 
The researcher initiated a classroom 
action research by selecting booklet as 
the media to improve students’ reading 
comprehension. 
The previous study using 
booklet had been done by another 
researcher, Hananiel (2015). She 
conducted a classroom action research in 
order to improve students’ reading 
comprehension on recount text by using 
SQ4R technique and booklet as the 
media. Based on the result of Hananiel’s 
research, booklets were good alternative 
media to be applied in the recount text. 
Students got easier to identify main idea 
and detail information from the text. 
Furthermore, Sari (2017) had proven 
that a booklet can be a good media to 
improve the initial reading skills of 
children. The research method she used 
was a pre-experimental study. Based on 
the results and discussion, it can be 
concluded that the initial reading on the 
children increased after being given an 
action by using booklets. There was a 
significant influence on children because 
of the use of booklets which were made 
with text, images, and color 
combinations that make the children be 
more willing to read. There is one more 
researcher named Pittman (2014) she 
conducted a qualitative study in order to 
encourage reading comprehension in 
middle school readers by using booklets 
and literature discussion groups (LDGs) 
technique. The findings showed that 
booklets and LDGs technique could 
provide valuable insight into the 
students’ enjoyment of reading. 
Specifically, it indicated that the 
students understood more and enjoyed 
reading better because they understood 
what they read about.  
  Learning from previous 
studies, the researcher proposed to 
conduct a research in improving 
students’ reading comprehension by 
using booklet as booklet has been 
proven to be useful media for improving 
reading comprehension. Based on this, 
the researcher believed that booklets 
could be good media to improve 
students’ reading comprehension. The 
researcher’s study was a bit different 
from the three previous studies that had 
just been mentioned. The difference was 
in the selection of text which concerned 
on the descriptive text. Yet, it was not 
impossible that booklets could be used 
for other texts. 
In order to teach EFL students 
reading, teachers can use either bottom-
up or top-down approach. According 
Carrel (1998) bottom-up processing is 
decoding individual linguistics and 
building textual meaning from smallest 
units to largest, and then modifying 
preexisting background knowledge and 
current predictions on the basis of 
information encountered in the text. This 
approach encourages students to use 
their background knowledge in order to 
make predictions about the texts they 
read. 
Booklets are different from 
textbooks. Booklets provide one 
particular material to be concerned and 
textbooks provide a variety of materials. 
Booklets usually have soft covers or 
paper covers while textbooks have hard 
covers.  
A booklet is really just a 
personal textbook that contains the 
material students will need alongside the 
tasks they need to complete. 
Bennewmark (2018) asserts when 
teaching using the booklets, much of 
most lessons is spent on teachers reading 
the booklet with pupils, elaborating on 
the material through explanation and 
checking understanding through 
questioning.  
In this research, the booklet is 
used to deliver the lesson material which 
is descriptive texts and is also contained 
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with comprehension questions. The 
media used by the teacher will draw 
willingness of students to follow the 
lesson well. It will also stimulate 
students and increase their motivation 
with interesting design, colors, and 
pictures. 
 
METHOD 
This research is a Classroom 
Action Research (CAR) in which the 
researcher focuses more on teaching and 
learning process. “Action research is a 
research approach which is an on-the-
spot procedure designed to deal with a 
concrete problem located in an 
immediate situation” (Tavakoli, 2012, p. 
5). Somekh (2006) finds that action 
researchers are always in the position of 
taking decisions on the basis of seizing 
of the situation.  
This research used the model for 
action research adapted from Carr and 
Kemmis in 1986. They described 
classroom action research in a single 
loop of planning, acting, observing, and 
reflecting. The research procedure is 
included in the following steps: 
 
   
Figure 1. The model for action research 
adapted from Kemmis (Carr & Kemmis, 
1986) 
 
Each cycle consisted of four stages; 
planning stage, acting stage, observing 
stage, and reflecting stage. In planning 
step, the researcher had a discussion 
with the teacher about how the learning 
media and the teaching technique should 
be conducted in the class. After that, the 
researcher collaborated with the teacher 
in order to make suitable lesson plan 
which was completed with learning 
materials, learning media, and the 
worksheet in order to know the students’ 
achievement. Then, the researcher 
prepared the tools of observation 
checklist and field note to collect the 
data.  
 In the acting stage, the role of 
the researcher was as the collaborator 
and the classroom teacher was the 
teacher who taught the lesson. The 
teacher applied the teaching media and 
the teaching technique on how the 
lesson should be taught in the classroom. 
Before beginning the main classroom 
activity, the teacher asked the students 
about the difficulties in comprehending 
a reading text. Then, the teacher 
reviewed about descriptive text. To start 
the lesson, the teacher told the lesson 
objectives that the students had to be 
able to reach. After that, the teacher 
taught the lesson by showing the 
example of descriptive text and the 
vocabulary. Then, the teacher explained 
about the media to be used to support 
the learning. After that, the teacher 
asked the students to find their pairs and 
hand them booklet which contained 
descriptive texts and comprehension 
questions. The comprehension questions 
were more about main idea, specific 
information, predictions, or conclusions 
the students need to answer. 
 In the observing stage, the 
researcher observed the classroom 
activity while the lesson plan was being 
implemented. The observation was used 
in order to know how the learning media 
worked, the students’ response, 
participation, and improvement. While 
observing, the researcher paid attention 
to all of activities in the classroom and 
took notes in the field note.  
 In the reflecting stage, the 
researcher analyzed the data which had 
been collected, did the evaluation before 
carried out on to the next cycle, and 
discussed come problems that occurred 
in the classroom. This stage was 
performed collaboratively by the 
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researcher and the learning media. If 
there was still problem and the result of 
the analyzing was not satisfactory, the 
researcher would conduct the next cycle. 
The performance of the next cycle was 
expected to solve the problem from the 
previous cycle and the target could be 
achieved.    
 This research was implemented 
in two cycles. It was conducted in SMP 
Negeri 12 Pontianak which was located 
at Jalan H. Rais A. Rahman, Gang 
Lawu, Pontianak. This research was 
conducted on January 31st 2019 and 
February 6th 2019. The date and time of 
this research is given in the following         
table: 
 
  Table 1. The Setting of Research 
Date Time Activities  
Thursday, 
January 31st  
2019 
09.30
-
10.50 
Cycle 1 
Wednesday, 
February 6th 
2019 
09.30
-
10.50 
Cycle 2 
The researcher selected the    
eighth grade students of class VIII A 
which 30 students at SMP Negeri 12 
Pontianak as the subject of this research. 
The researcher chose the subject based 
on her experience when she taught the 
students for several times. Then it was   
where the researcher found the   
problems.  
The researcher used observation 
as the technique of data collection. In 
observation, the researcher paid 
attention to the students’ performance 
carefully in order to notice the thing that 
has a connection with the research focus. 
In making and documenting the 
observation, the researcher provided the 
range of data storage found in note-
taking. The data would be displayed in 
the form of narration. 
In this research, the observation 
checklist table was made on the basis of 
students’ behavior in the classroom 
towards the lesson and reading section 
using booklets. It was used to assess 
students’ performance and behavior. It 
was also used to identify problem areas 
to improve students’ reading 
comprehension development.  
The researcher kept the process 
of the activity in the form of note. It was 
used to record anything happened in the 
classroom during the reading activity by 
using booklets. The field notes were also 
the record that affirmed what the 
researcher observed. The researcher took 
field notes on the behavior and activities 
of students in the classroom.  
The researcher administered a 
test in order to know how far the 
students comprehended the material that 
had been taught in the classroom. There 
were 10 multiple choice questions with 
four alternative answers of a, b, c, and d. 
the students were asked to select only 
one correct answer from the choices for 
each question. There were also 10 
questions in the form of True or False 
which the students had to decide 
whether the statement was true or false 
according to the text. The test was given 
at the end of the text in every cycle. 
The qualitative data were 
collected by using field notes and 
observation checklist. It was categorized 
based on the students’ activity, teacher’s 
activity, and how well booklets 
improved students’ reading 
comprehension. Then, the researcher 
described the data to see if there was a 
changing behavior and how it affected 
students’ reading comprehension 
improvement. The data obtained from 
observation checklist and field notes 
helped the researcher to decide whether 
the students’ reading comprehension 
was improved or not after using 
booklets. The researcher conducted the 
next cycle when the evaluation result 
was not satisfied yet and gained a little 
improvement of students. 
The quantitative data were 
gained from the test in the form of 
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questions the students had to answer. 
The individual score was calculated by 
using a formula as follows: 
 
 
 
The formula of individual percentage to 
see the students’ improvement: 
 
       
 
RESULTS AND DISCUSSION 
Results   
 When doing the research, the 
researcher got some findings related to 
the students’ understanding and 
behavior. When the teacher asked 
students to have discussions in groups, 
the students were hesitant and unsure 
about the meaning of words in the text 
during discussions of the content. 
Another finding was that the students 
feel and look like failures when they 
read. The students avoid situations 
where they look bad. Then, some 
students did not pay attention to the 
lesson and some wanted more repetition 
about what the teacher were explaining 
because some of the students made 
noises, so they could not concentrate 
well. Sometimes, the students 
restructure the teacher’s explanation in 
ways the teacher had not anticipated and 
it required the teacher to create more 
extensive scaffolds or crutches.  
 When the students were given 
another booklet in the second meeting, 
the students started to get into the texts 
and tried to get the idea of the text. 
Through the help of pictures which 
illustrated the words, the students slowly 
understand the meaning of the word. 
Even though, some students still could 
not predict or guess the meaning of word 
illustrated by the picture, this time they 
showed their enthusiasm.  
 The result of the test showed 
that the students gained various scores in 
the first cycle. There were ten students 
out of thirty who got scores 75 – 85. The 
remaining of students which were 
twenty students got scores 35 – 70. In 
the second cycle, there were five 
students who got scores 50 – 70. The 
twenty five students got scores 75 – 100. 
Then, the students showed good 
progression in the range of 6% - 50%. 
The students showed a good 
improvement in reading comprehension 
using booklets. The students are now not 
hesitant to determine ideas of the text 
anymore. They have better self-
confidence than before given the action. 
Description of Cycles 
a. Cycle 1 
Planning Stage Acting Stage 
- The teacher 
and the 
researcher 
prepared the 
lesson plan 
which 
consisted of 
teaching 
media, 
teaching 
procedure, 
handout, and 
scoring table. 
 
- In the beginning 
activity, the 
teacher started 
the lesson by 
informing the 
lesson 
objectives. The 
teacher initiated 
to build 
students’ 
knowledge by 
asking questions 
related to the 
topic. 
- In the main 
activity, the 
teacher gave 
students 
booklets and 
asked them to 
work in pair to 
identify main 
idea, supporting 
details, and 
inferences, and 
then discussed it 
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together as a 
whole class. 
- In the end of 
activity, the 
teacher guided 
the students to 
summarize the 
result of the 
teaching and 
learning activity 
and asked them 
their opinion 
and feeling 
toward the use 
of booklets in 
reading 
comprehension 
activity. 
 
Observing Stage Reflecting Stage 
- In the main 
activity, there 
were some 
students who 
got confused 
while reading 
the texts in the 
booklet. There 
were also some 
students who 
made constant 
movement in 
desk and few of 
them demanded 
individual 
explanation of 
assignments. 
Then some of 
them rarely 
asked for 
assistance even 
when work was 
too difficult. 
- In the end of 
activity, the 
teacher asked 
the students 
about their 
opinion and 
feeling when 
- There were a 
few students 
who did not 
involved in 
discussion and 
the students’ 
text 
understanding 
was still low 
because they 
could not link 
their previous 
knowledge to 
the new one. In 
order to 
overcome the 
problem, the 
teacher gave a 
chance to ask 
for further 
explanation. 
they were being 
taught using the 
teaching media. 
 
  
b. Cycle 2 
Planning Stage Acting Stage 
- The teacher 
and the 
researcher 
prepared the 
lesson plan 
which consisted 
of teaching 
media, teaching 
procedure, 
handout, and 
scoring table. 
-Learning from 
the problems 
found in the 
first cycle 
which most of 
the students 
could not link 
their previous 
knowledge to 
the new one in 
building up 
meaning of 
unfamiliar 
vocabulary, the 
teacher and the 
researcher 
planned to 
provide pictures 
which 
illustrated the 
unfamiliar 
vocabulary. It 
was hoped that 
could help 
students to have 
a better 
understanding. 
-The teacher 
started the 
lesson by 
informing the 
lesson 
objectives. 
-In the main 
activity, the 
students were 
asked to scan 
material to get 
a general idea 
by reading the 
introduction, 
the main 
heading and 
looking at 
pictures. The 
students were 
allowed to 
underline in 
text and to take 
notes of all the 
unfamiliar 
vocabulary and 
discussed it 
with their 
friends. 
-In the end of 
activity, the 
teacher helped 
students to 
summarize the 
teaching and 
learning 
activity. Then, 
the teacher 
asked students 
their opinion 
and feeling 
about the 
lesson they 
have done. 
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Observing Stage Reflecting Stage 
- In this stage, it 
was found that 
most of the 
students did not 
understand a 
picture which 
described the 
vocabulary of 
“clover”. It 
happened 
because it was a 
new vocabulary 
for the students. 
They were not 
able to guess 
the meaning 
even though the 
picture was 
already 
supported by 
the word under 
the picture. 
Therefore, some 
students 
approached the 
teacher in order 
to make sure 
the exact 
meaning from 
the picture. 
Since the 
students did the 
reading activity 
for the second 
time, the 
seemed to be 
more careful 
while reading 
the texts. The 
students 
showed good 
attention and 
expectations.  
-The problems 
found in the 
first cycle were 
successfully 
minimized in 
the second 
cycle. 
-The students 
were more 
excited and 
enthusiastic 
following the 
lesson and the 
reading 
comprehension 
activity in the 
classroom.  
-The booklets 
could improve 
students’ 
reading 
comprehension 
and students 
had good self-
esteem when 
they read with 
booklets.  
 
 
Discussion  
 Reflecting on previous research 
conducted by Hananiel (2014) using the 
same research method which was 
Classroom Action Research but with 
different level of students, it was found 
that booklets improved reading 
comprehension on recount texts of 
intermediate students. In this research, 
the researcher offered booklets as the 
teaching media to improve reading 
comprehension on descriptive texts of 
early-intermediate students and used 
Classroom Action Research to describe 
how booklets improve students’ reading 
comprehension. Based on the finding of 
the research, it showed that the students’ 
behavior has changed during the 
teaching and learning process using 
booklets and it affected their 
improvement in their reading. It can be 
seen in teaching and learning process 
which the students were enthusiastic and 
attracted by the presence of booklets 
which could emerge their motivation. 
Moreover, the students became more 
active in the discussion as they were 
served with the teaching media they had 
not used before. It was like a new 
experience and enjoyment for the 
students. It is in accordance with 
previous research of Pittman (2014) 
about encouraging reading 
comprehension in middle school readers 
which stated that booklet could provide 
valuable insight into the students’ 
enjoyment of reading. The students 
could understand more and enjoyed 
reading better because they could get the 
idea what they read about. 
 Another finding was that the 
students were very happy when they 
were given booklets. For example, there 
were some students told the teacher that 
the booklet was very cute and they 
would like to learn with it. They found it 
really interesting with text and colorful 
images. It is in line with Halliwell 
(1992) who assumed that the teacher had 
a freedom to create a booklet which was 
as interesting as the teacher could. It 
could help students to be more active in 
the learning activity and to encourage 
students to have a better reading. As the 
result, the students improved their 
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reading comprehension whether in 
group or individual. The students were 
no longer anxious to have reading 
activity in the classroom. They even 
enthusiastically enjoy the reading 
because they have known how to link 
the previous knowledge they have with 
the text they are reading. Besides, the 
teacher now is more selective in 
choosing the proper texts for students 
which are based on the students’ English 
proficiency level.  
  Based on the research finding, 
the use of booklets can support students 
in the learning process as well as in 
improving reading comprehension 
especially on descriptive texts. As 
Reisjoe (2006) stated that relevant topics 
for students had to be included in the 
booklet which was used to activate 
students’ background knowledge. The 
passage presented in the booklet could 
give students an exciting reading lesson 
and the pictures provided in the booklet 
could support students in constructing 
new ideas. As Halliwell (1992) assumed 
that teachers could make any effort to 
make booklets with the words they need 
to teach including the provision of 
pictures in the booklet which could help 
students link words and images to form 
interpretation and new ideas. 
 
COCLUSION AND SUGGESTION 
Conclusion  
 Based on the research findings 
and discussion in the previous chapter, 
the students were hard to comprehend a 
text because they had low self-
confidence when reading and were 
hesitant when determining ideas of the 
text. The students were afraid of being 
wrong. To overcome this situation, the 
teacher gave the students positive 
reinforcements and stimulus, motivation, 
and praises instead of insisting them to 
read. 
 The teaching media of booklets 
can help students improve reading 
comprehension especially for descriptive 
texts. The booklet is used to support 
students build up good concentration, 
have high enthusiasm, and improve their 
reading comprehension. Teachers can 
create booklets based on the students’ 
needs for reading class. 
 
Suggestion  
 Based on the result of this 
research, the researcher gives some 
suggestions. They are: 1) the teacher can 
encourage students to read in a possible 
and positive way, if the students seem 
bored, do not force them to read instead 
of understand them why it happened. 
The teaching media of booklet is one of 
the alternative media teachers can apply 
in reading comprehension class. 
Teachers also have to create interesting 
and useful teaching media in order to 
foster the students’ reading skill. 2) The 
researcher hopes this research can be a 
reference for future researchers who 
need data support in order to complete 
their researches. The future researchers 
also can explore more about teaching 
media on the basis of reading 
comprehension improvement. The 
booklet is only one of the alternative 
teaching media to support students in 
reading improvement.  
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